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❖ Rigorous grade-level expectations as a result 
of Common Core State Standards in ELA

❖ Stress on academic language and academic 
vocabulary- the abstract vocabulary of 
disciplines (science, history, literature, etc.)

❖ Rich vocabulary instruction requires PD and 
setting up school-wide or district-wide PLCs

❖ Special education has expertise to make this 
succeed!
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❖ What are Teacher Study Groups in 

vocabulary?

❖ What does research tell us about the 

effectiveness of Teacher Study Groups in 

vocabulary?

❖ How can Teacher Study Groups in 

vocabulary be implemented successfully?
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❖ A vehicle for delivering PD in a small group 

setting

❖ Similar to lesson study and professional 

learning community, but not the same
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Some similarities:

❖ Small group PD, involving collective 
participation of teachers

❖ Active participation of teachers in the 
learning process

❖ On-going, over the school year

❖ Aligned with school curriculum and needs 
of students
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Some differences:

❖ Limited to teachers within a grade, 

within a school

❖ Led by a school-based facilitator with 

strong content and pedagogical 

knowledge
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A Short Description of the Teacher Study 

Group Professional Development Program in 

Vocabulary
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❖ First grade teachers

❖ Meet twice a month for 

75 minutes at the school site

✓ 8 Vocabulary Sessions

▪ Bringing Words to Life:  Robust Vocabulary 

Instruction (Beck, McKeown, Kucan, 2002)

✓ 8 Comprehension Sessions

▪ Various teacher friendly articles
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1. Debrief:  Previous Application of the Focus 

Research Concept

2. Discuss the Focus Research Concept

3. Compare Research with Practice

4. Plan Collaboratively

5. Assignment  
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1. Categories of Natural Contexts

2. Selecting Words to Teach 

3. Developing Student Friendly Definitions

4. Develop Examples, Non-examples and 

Concrete Representations
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5. Developing Activities to Promote Word 
Learning

6. Cumulative Review I

7. Using Context to Determine Word 
Meanings

8. Reviewing and Extending Word Learning

9. Cumulative Review II
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Categories of Natural Context
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1. Misdirective

2. Nondirective

3. Directive 

4. General
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Selecting Words to Teach
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When choosing words to teach, it is important 

to consider:

1. Text Factors 

(Misdirective, Nondirective, Directive, 

General)

2. Importance of the Word

3. Student Factors

4. Tier 1, Tier 2, Tier 3 Words
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Developing Student Friendly Definitions
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Student friendly definitions contain two 
important elements.

1. Characterize the Word:

Student friendly definitions describe the 
word by focusing on specific aspects of its 
meaning rather than on a general 
description. 
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2. Explain the Meaning in Everyday 

Language:

The definition is crafted using words that 

are part of the student’s vocabulary and 

convey the connotation of the word.
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Reluctant - unwilling; with hesitation

Reluctant - If you are reluctant to do 

something, you do not want to do it and 

hesitate before doing it, or do it slowly 

and without enthusiasm.
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Advanced Learners English Dictionary

www.cobuild.collins.co.uk

eLearnAid

P.O. Box 39545

Los Angeles, CA  90039-0545

www.elearnaid.com

http://www.cobuild.collins.co.uk/
http://www.elearnaid.com/
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Developing Examples, Non-Examples, and 

Concrete Representations of Words
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Examples within the context of the selection help 
clarify and pinpoint the word’s meaning. 

Examples beyond the context of the selection help 
students formulate a deeper understanding of the 
word that is logical and unambiguous. 

They also help students who may be inclined to limit 
the word’s connotation to the circumstances the 
teacher described when introducing the word.
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Non-examples or contrasting examples help 

further pinpoint the meaning of the word 

by providing instances where the definition 

does not apply. 

Contrasting examples help to solidify 

meanings and prevent misconceptions by 

explicitly telling students the attributes 
that are not part of the word’s connotation. 
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Concrete representations of words include 
pictures, diagrams, gestures, facial 
expressions, demonstrations, objects, etc.

When students are given concrete 
representations of words, their brains are 
able to make connections between 
language, which is abstract, and 
something tangible.
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Developing Activities to Promote Word 

Learning
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Given a scenario, students provide a rationale to 
demonstrate their understanding of a word’s 
meaning.

The small child was forbidden to play with the 
matches because….

Variation:

Would you want a frail person on your football 
team? Why? Why not?

(Adapted Beck, McKeown, & Kucan, 2002)
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Students justify their responses to questions 
about target words.

❖ Using Two Words

1. Would you dread something appetizing? Why? 
Why not?

(Adapted from Beck, McKeown, & Kucan, 2002)
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Using Context to Determine Word Meanings
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Reviewing and Extending Word Learning

❖ Cumulative Review 

❖ Raising Students Awareness and Curiosity About 

Words
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Research Examining the Teacher Study 

Group Professional Development Program 

in Vocabulary
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❖ Study 1 (Gersten, Dimino, Jayanthi, Kim, & 

Santoro, 2010)

✓ 2004-2006

❖ Study 2 (data recently analyzed)

✓ 2009-2012
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❖ Sample 

❖ Facilitators 
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SAMPLE

Study 1: 2004-2006 Study 2: 2009-2012

• 3 large urban school 

districts

• 3 states: CA, PA, VA

• 19 Title 1 schools

• 81 1st grade teachers

• 575 Students 

• 16 urban, suburban, 

rural school districts

• 4 states: CA, OH, TX, IL

• 61 Title 1 schools

• 182 1st grade teachers

• 1811 students
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IMPLEMENTATION

Study 1: 2004-2006 Study 2: 2009-2012

• TSG groups facilitated 

by our research staff

• TSG groups facilitated 

by school-identified 

staff
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❖ Teacher Study Groups in Vocabulary 

✓ Implemented with first grade teachers within 
each school

✓ All teachers at the grade level participated in 
9 TSG sessions over a 6-month period

✓ Teachers met approximately twice a month 
during school or after school

✓ Led by a trained facilitator
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❖ Assessed the impact of the PD program on

✓ First grade teachers’ vocabulary knowledge 
and observed teaching practice

▪ Content Knowledge for Teaching Reading assessment; Phelps & 

Schilling, 2004

▪ Observation Measure for Vocabulary Instruction

✓ Student vocabulary achievement

▪ Woodcock, GRADE
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❖ Teachers in the Teacher Study Group 

condition outperformed control teachers on 

both teacher knowledge and observed 

teaching practice in both studies 
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TEACHER OUTCOMES

Study 1: 2004-2006 Study 2: 2009-2012

• Teacher Knowledge

✓ g =  .73, p<.05

• Observed Teaching 

Practice 

✓ g = .58, p<.01

• Teacher Knowledge 

✓ g = .40, p<.04

• Observed Teaching 

Practice

✓ g = .51, p<.01
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❖ Improvements in vocabulary were less obvious 

when measured using the vocabulary subtests 

of Woodcock and GRADE

❖ In Study 1, Students from TSG classes did 

marginally better than those from control 

classes on oral vocabulary

❖ In Study 2, there was no difference between 

TSG and control students on vocabulary 

achievement
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STUDENT OUTCOMES

Study 1: 2004-2006 Study 2: 2009-2012

• Oral Vocabulary

✓ g =  .44, p<.10

• Reading Vocabulary

✓ g =  .21, ns.

• Oral Vocabulary

✓ No effect

• Reading Vocabulary

✓ No effect
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❖ Alignment between teaching and testing

✓ Words covered in the class were not the words 

that the students were tested on 

✓ In Study 2, words varied from site to site in as 

leveled books were used at many sites.

❖ After completion of PD program, limited 

time available for implementing effective 

vocabulary practices in class 
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Classroom observations show that 

❖ Teachers who participated in the PD program 

were teaching words more explicitly than 

those who did not 

✓ Significant impact (g = .71; p<.000) 

❖ But, a similar large impact was not seen for 

interactive teaching and student practice

✓ Smaller ns effect (g = .27) 
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❖ Teachers benefited from their participation 

in the PD program

❖ Heartening to see that well-designed 

evidenced-based PD programs can impact 

teacher knowledge and teaching practice
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❖ Lengthening the duration of the PD 

program to address interactive teaching 

and student practice

❖ Teach more words using the effective 

vocabulary instruction methods learned in 

the PD program
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Facilitators play a key role...
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❖ Facilitators should be individuals who are

✓ Recognized and respected by their 

administrators and peers as being effective 

teachers and having expertise in literacy

✓ Regarded in their schools as leaders who are 

able to develop the knowledge and skills of 

their teachers

✓ Able to work with adults
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❖ Facilitators can be school-based or a 

central office staff person assigned to the 

school

❖ They may already be coordinating 

professional development efforts in reading 

such as coaching, helping teachers 

interpret data, etc. 
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❖ In addition to general orientation and 

overview

✓ Extensive modeling by trainer (research staff) 

to show how to apply research based concepts 

to classroom practice 

✓ Ample opportunities for facilitators to practice 

selected activities 

✓ Strategies for monitoring and motivating 

teachers in their group
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❖ Adhere to the program procedures, 

structure, and content

❖ Convey session goals and concepts clearly

❖ Pace the lesson so that all parts of the 

session are covered in sufficient depth
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❖ Maintain a rapport with the teachers

❖ Have a good understanding of teachers’ 

grasp of content***

❖ Respond to teachers comments, questions, 

or concerns in real-time***
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